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          Abstract 

The rapid increase in the number of nursery education institutions in our country in recent times attests to the fact that more people 
are beginning to appreciate the importance of organized early childhood education. However, in many of such schools, both teachers 
and proprietors arc ignorant of the standard practice requirements. This paper attempts to present nursery education in 
perspective by highlighting its fundamental status, purpose, competencies of teachers and curricular content. The paper also 
suggests some teaching and assessment techniques and emphasizes the need for professional touch to all aspects of nursery 
education endeavour in our society. 
introduction 
The mandatory age for primary education in Nigeria is six years. But before this age, the child cannot be left 
entirely in the care and training of his parents and adult members of his home. Between the ages of three and six 
years, the child is expected to attend an educational institution where learning opportunities and experiences are 
created and organized for the child. This level of education is what is known as nursery education. Maduewesi (1999) 
referred to it as early childhood education and describes it as "a semi-formal education arrangement, usually outside 
the home, whereby young children from about the age of three are exposed, through play-like activities in a group 
sotting, to mental, social and physical learning suited to their developmental stage, until the mandatory age of 
government approved formal schooling". She went further to add that as soon as the .young child is about three years 
old and therefore is able to comprehend speech and instruction, there is need for him to be admitted into a 
socialization group outside his home environment where, under the care of a teacher, he is made to go through 
different play-like activities planned to enrich him mentally, socially, physically in preparation for primary education 
at the government stipulated age of six years. 
From the foregoing, nursery education is an important level of our educational system. Although it operates 
without a strict curriculum, time-table and formal evaluation procedures which characterize subsequent levels, the 
nursery education institution ensures that the child is catered'for both socially, emotionally, mentally and of course, 
physically. 
However, it is sad to note that the public, including those establishing nursery education institutions do not treat this 
level of education with the serious attention it deserves. They tend to recognise it merely as a daycare or childcare 
centre mainly to provide custodial care for children of working mothers. Thus, the best classroom structures are 
allocated to primary classes and the more trained teachers are posted to upper classes. The result is that teachers 
without or with very limited knowledge on how to handle children arc assigned to the nursery classes. 
This drawback is aggravated by the fact that nursery school establishments are owned by private individuals, 
co-operatives or communities. Apart from those attached to some higher institutions and industrial companies like 
NNFC, Shell, Delta Steel Company, etc. majority of the nursery schools arc highly deficient in terms of location, 
environment, personnel, curriculum, learning resources and materials, etc. 
This paper will dwell on the importance and purpose of nursery education, philosophical orientation, methods and 
resources against the background of the ugly situation in urban cities wher.e anything goes. With this it is hoped that 
school owners and aspiring nursery school teachers will be acquainted with what it takes to run a standard nursery 
education institution for meaningful child development. 
Purpose of Nursery Education 
The nursery school programme, sometimes generally referred to as pre-school, pre-primary school or kindergarten 
aims at fulfilling purposes which are explicitly stated in section two of the 
National Policy on Education (NPE, 1989)., We do not wish to repeat them there. Rather, some 
corroborating declarations on the functions of nursery, school as made by Maduewesi (5999) are listed 
here. 
To assist the child develop: 
i)       Friendliness and helpfulness in relationship with other children, 
ii)         Greater power to solve problems based on individual activities and group relationships, 
iii)     Respect for the rights, property and contributions of other children, 
iv)         Responsiveness to intellectual challenges, 
v) Achievement of good sensory-motor co-ordination, 
vi)        Understanding of concepts necessary for continued pursuit of learning, 
vii)       Responsiveness to beauty in all forms, and 
viii)      Realization of individuality and creative propensities. 
Practicing and aspiring nursery school owners and teachers need to be conversant with these purposes as the pursuit of 
these goals require corresponding personnel qualities, commitment and a high sense of challenge and responsibility. 
Presently, most of our nursery school establishments focus their minds more on. the custodial benefits of the schools to 
the utter neglect of pre-academic and socialization concerns. These aims should be the basis for planning the schools 
time-table, organizing activities and allocating facilities. 
Philosophical Orientation 
The existing nursery schools are too oriented towards profit maximization. The profit motive is understandable 
seeing that they are owned by private individuals most of whom are perceived to purely view nursery school 



involvement as a business venture. 
However, pre-school establishments are best conceived as a form of social service for the community. Therefore, 
whether the community or an individual actually owns them or not, the focus, should be on services; on improving the 
life of the community through the provision of opportunity for quality nursery education and enlightened child care 
(Grant, 1969). 
Nursery School Teachers: Some Qualities 
Contrary to the belief that anybody can be a good nursery school teacher thereby many unqualified persons are 
recruited to care for children in schools, there are some recognized qualities of teachers of young children. (Hess & 
Croft (1972) quoted in Maduewesi (1999) have come up with the following categories and competencies of a nursery 
school teacher: 
I               Performance: Efficient, imaginative, maintains good control, dependable. 
ii.           Attitude: Responds well to suggestions, happy, warm personality, sympathetic, sensitive, 
relates well with children, relates well with staff. 
iii.       Personal Qualities: Sense of humour, self-confidence; appropriately dressed, well-modulated .   voice. 
We also look at Hildebrand (1972) who outlined the following as qualities of a good teacher of young children: she 
believes in herself and her ability to perform; believes her job is important, and that her contribution will make 
significant contribution to the lives of the children. 
in view of the above, one would suggest that nursery school teachers must be educated to face their task with 
knowledge, courage and commitment. The most important attribute of an aspiring teacher of nursery school is that 
she should be nurturant, caring and genuinely interested in and concerned for children (Maduewesi, 1999). 
Location and Physical Environment 
It is common to observe that most nursery institutions are located near road junctions, markets and noisy industrial 
areas. This ought not to be so. Nursery schools should be located in a quiet, spacious area to avoid overcrowding. 
The nursery school is expected to portray the atmosphere of order, beauty and serenity brought about by carefully 
planned buildings, lawns, flowers, etc. (Maduewesi and Akahara, 1966). 

 

       A situation where mushroom nursery schools are springing up every day without consideration 
for attractiveness of the environment is unacceptable. -Why should dangerous objects such as pieces of metal, 
sticks, broken-down equipment be allowed to lie around the school compound, sometimes without fence and 
gate to secure the children? School proprietors must know that the environment should be decorated colourfully 
both within and without and of course made safe for children.- 

Programme of Activities 
"The nursery education curriculum is mainly a programme of activities. There is no formal list of subjects 

for pre-primary education. The activities are supposed to provide basic orientation of the child towards academic 
learning of various subjects at subsequent future levels. Participation in the activities under the guidance of the 
teacher is desirable as the means of laying a foundation for total development of the child. 

The programme of activities is usually informed by the concepts and skills associated with subjects like 
Mathematics, Science, Social Studies and Language Arts. Because there is no strict syllabus developed for this 
level of education, local practitioners tend to assume that each school should determine what to teach. And given 
the quality of teachers that are found in such schools that litter our urban areas, much time is usually wasted on 
some form of rote learning or the other. 

Based on a knowledge of children's needs and characteristics, the nursery education curriculum 
undertakes the following concepts and skills acquired through play-like activities in which children are made to 
participate (Maycsky, 1990). Included are: 

Singing and dancing 
Measuring (size, shape, space) 
Sorting and naming items 
Identification of specimens 
Making comparisons 
Observation 
Imitation and exploration 
Drama and recitations, role-play 
Drawing, colouring, cutting and pasting, moulding 
Letter recognition and writing 
Nature study (animals and plants) 
Visual and audio discrimination, sound tracking etc. 

0 
Engaging in conversation with teacher and other children. 

It is' commendable that the Evans Publishing Company has produced suitable books for nursery school 



subjects. 
The above activities should be organized professionally with emphasis on the availability of relevant 

resources and materials, child-centeredness and active participation for overall integrated development. Most 
activities can and should include field trips to places of interest. Children love to go on such trips and they do more 
to expand their perception than sitting in one place and reciting or writing letters and numbers (Mayesky, 1990). 

Nursery Method 
Normally, nursery school teaching should be informal. Play, individual interaction between teacher and 

each child, small group activities should be the dominant mode of teaching and learning. The learning activities 
can be organized to promote social relationships, emotional adjustment, healthy living and finally enjoying play 
and company of peers. 

Because children at this age have not reached the stage of reasoning, only simple methods bordering on 
enquiry, creativity and exploration of nature should be used (Umeoduagu, 1990). Teachers should endeavour to 
demonstrate to the children how to do the activities and patiently encourage children to talk about what they do as 
learning progresses. The curriculum programme of each year, from three to six years old is expected to build on 
what was done at each preceding year. 

Assessment Techniques 
There are no forma] evaluation procedures for the nursery school level. But the teacher can always ascertain 

the extent to which concepts and skills re mastered through such techniques as observation, oral question, picture 
reading, etc. 

Some Suggestions 
In view of the need to give more professional touch to nursery education practices, the following are 

suggested;  
i)  Only persons with relevant teaching qualifications should be allowed to own or operate nursery schools 

with a written approval of government based on a satisfactory inspection report,  
 ii) The Teachers' Grade II should be the minimum acceptable teaching qualification for personnel to be 

employed to teach in or manage nursery education institutions,  
iii)  There should be regular inspection and supervision of nursery school establishments to ensure that the 

schools are being conducted in a manner that is in the interest of the pupils, iv)      Government should include 
experts and lecturers from nursery and primary education studies 

departments in school inspection teams,  
v)  Regular in-service training seminars should be organized for nursery educators and schools should be 

compelled to send participants to such workshops especially during vacation periods. The government could sponsor 
these,  

vi)   Local and state governments should set up some model nursery schools where professionalism  is 
reflected in the provision of infrastructure and materials, good learning environment, quality of teachers, etc.  

vii)    Government should occasionally distribute learning materials to approved nursery schools to 
improve on achieved standards,  
viii)   The assistance of some organizations working for children's welfare and education in Nigeria should 

be sought. These include the African Network for Prevention and Protection Against Child Abuse and Neglect 
(ANPPCAN), World Organization for Early Childhood Education, National Committee for Child Welfare and the 
Rights of the Child (NCCWRC), United Nations International Children's Emergency Fund, etc. 

Conclusion 
The essence of nursery education is to provide young children with such skills and care that will enable 

them enjoy their childhood while at the same time building up knowledge, self-confidence and experience for the 
future. 

Much of the nursery education practices in our cities is still haphazard and uninformed. There is needed to 
make practitioners know that the challenges facing children in our society today are enormous. To face them, 
careful and informed planning is required. Early childhood is a very critical period in the life of an individual, 
especially as the determinant of a society's future personalities and prospects. 

Nursery education curricula must be fashioned from a position of knowledge of children's needs and 
characteristics. Activities have to be determined based on the interest and ability of the young children. 

Teaching methods have to relate to the activities and pursuits of young children especially play. Activities 
in our nursery institutions have to be those which relate to the daily experience of the children so that in the course of 
these activities they continue to live and to learn. 

The nursery education level is fast growing and gaining more recognition in recent years. Therefore, effort 
must be geared towards putting more professional touch to its establishment and operation. Teachers and private 
school owners must be conversant with what is the standard practice. We must devise contemporary solutions to the 
contemporary problems which affect this level of education. 

It is hoped that the dynamics of nursery education as constituted in our discussion so far would enlighten 



the public, government agencies concerned with nursery education, parents, teachers and others who are aspiring to 
be involved in pre-primary education as a contribution to the growth of society. 

F.G.N (1989): National Policy on Education. (Revised) Lagos: NERDC Press 

Grant, M. (1969): School Methods with Younger Children:, A Handbook for Teachers in Africa, London: Evans 
Brothers Ltd. 

Hildebrand, V. (1972): Introduction to Early Education. Michigan: The Macmillan Co. Maduewesi, E..T. (1999): 

Early Childhood Education. Theory and Practice. Ibadan: Macmillan. 

Maduewesi, E.J. & Akahara, A. (Eds), (1996): Nursery Education in Nigeria. Onitsha: Andson Educational 
Publishers. 

Mayesky, M. (1990) Creative Activities for Young Children 4th ed. New York: Delmar Publishers Inc. 

Umeoduagu, J.N. (1990) Towards Effective Teaching and Learning of Nursery/Primary Science in the Nigerian 
School System, In J.O. Enaohwo & R.N. Nweke (Eds), Education and Development. Agbor: Central Books Ltd. 



 
 

 



  
 
 


